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1. SCOPE

This gender-based violence (GBV) lesson plan with materials will equip you to
teach, skill-build, and assess the below productive tasks:

Speaking: Expressing feelings
@ Writing: Copying a list (CLB 1/2) / Writing a text (CLB 3/4)

To this end, there are lessons and activities on vocabulary and spelling
(feelings, options), grammar (feel, feels, felt), and pronunciation (syllable
stress, word stress).

There are also skill-using activities that will give learners the opportunity to
learn more about GBV while completing real-world receptive tasks:

@ Listening: Understanding advice (CLB 1/2) / a PSA (CLB 3/4)
Reading: Understanding a poster

However, you're not just teaching language, but raising awareness of different
kinds of GBV, depending on which lesson you choose:

 Financial: Ada’s Story

e Physical: Mila's Story

* Psychological: Rana’s Story
» Sexual: May's Story

» Workplace Bullying and Harassment: Marco’s Story
(Note: This lesson is more challenging, both in terms of language and
conceptually as it takes place at the workplace and involves gender identity

and expression, so it works better for CLB 3/4.)
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Additionally, you're introducing:

» Canadian culture (laws, attitudes, and values, indirectly and without using

these words)
» Concepts (GBV and trigger warnings without using these words)

e Feelings and empathetic responses
e Life skills and community resources (how to get help)
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1l. SEQUENCE

Choose ONE story. Next, do the teacher slides on hurt. Then, use the materials
for the trigger warnings and feelings. Finally, do the GBV picture story of your
choice that includes the materials, video, and teacher slides.

Feel free to do a second story for additional awareness raising and skill-building,
but note that they all end with very similar assessments.
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IIl. TIMING

How long the full lesson takes will depend on the level of learners, factors (low
literacy, culture, trauma, etc.) that may make the material more challenging, and
the number of optional activities you choose to do.

At the very least, and only if it's a high stage | class (CLB 3 or 4) where learners
don't have literacy issues and already have prior knowledge of some of the
language (e.g. feelings) and you use only the core activities, plan for one full LINC
class (2.5-3 hours) for awareness-raising and skill-building, with parts of other
classes for skill-using and assessment to give learners time to reflect, absorb and
practise.

More realistically and for best practices, 2 full LINC classes (5-6 hours) + extra for
skill-using and assessment are recommended to give more time for skill-building
activities and more space for reflection and discussion.

Low stage 1 (CLB 1 or 2) and literacy classes might even require 3 full LINC classes
(7.5-9 hours) + extra for skill-using and assessment.

As a rule of thumb for lesson planning, assume that each SB activity will take at
least 15 minutes.

Activities have been divided into [&{el:{ and felaN[e]\V:\® It's strongly
recommended to do ALL core activities.

First-Language Explanations

At any point throughout the lesson, if you feel that some learners are not grasping
the idea of GBV or wants to confirm that all learners understand, you can show
the trigger warning statement to learners in their first languages on paper or on a
screen. See Appendix at the end of this document.
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IV. DETAILS

Trigger Warnings

Purpose:

e Introduce the idea that "hurt” can be both physical and emotional

e Provide a trigger warning before beginning the language lesson

e Introduce the concept and language of trigger warnings, a necessary and
recurring idea in the CHECK-INs throughout the lesson for ALL levels

e Personalize and apply the concept and language of trigger warnings in different
situations

e Enable learners to express their comfort level throughout the lesson

e Allow instructors to gauge learner comfort now and throughout the lesson

e Ensure trauma-informed teaching

e Skill-build toward speaking assessment

Show Slides: What is hurt?

Use gestures and body language to convey that hurt can be both physical (e.g.
arm, leg) and emotional (e.g. mind, heart, sad feelings). Clearly explain that today’s
lesson is about hurt and give instructions on what to do if learners need a break.

If at any point you feel that some or all learners are not grasping the concept, you
can:

1. Show the trigger warning statement to learners in their first languages on paper
or on a screen. See Appendix at the end of this document.

2. If absolutely necessary for understanding, you can Show Optional Slides:
Different kinds of violence, but note that these images can be triggering.
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IV. DETAILS

(#{0]:{=} INTRO ¢ Sharing Information (CLB 1+)

Explain the concept using facial expressions (happy vs. sad/angry/scared) and
body language (thumbs up vs. thumbs down, nodding vs. shaking head, etc.).

Teach and model language by saying questions, answers, and dialogues multiple
times. Learners can listen to you and repeat to practise pronunciation, intonation,
and tone. After that, have learners practise example dialogues multiple times to

prepare for the following speaking activity.

(o{0):{ W SPEAK ¢ Okay or Not Okay? (CLB 1+)

Only do this when learners are comfortable with example dialogues. Teach and
model vocabulary and pronunciation of new questions. Have learners listen to and
repeat questions as a whole class and then practise dialogues with the new
questions in partners or small groups. Circulate to monitor the learners’ ability to

apply the dialogue to different questions.

I'm okay with this topic.

, - 2 g IS e
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IV. DETAILS

Purpose:

e Provide an accessible and necessary gateway to the topic of GBV for ALL levels

e Enable learners to both understand the GBV story and express their feelings
about it

e Enable learners to express their feelings during the trigger warning CHECK-INs
throughout the lesson in both discussion and reflection activities

e Allow instructors to gauge learners’ feelings now and throughout the lesson

e Ensure trauma-informed teaching

e Introduce the grammatical structure: subject + feel/s + adjective

e Personalize and apply feelings vocabulary in different situations

e Skill-build toward speaking assessment

(o{0]:1=] WORDS « Feelings (CLB 1+)

Model and teach feelings vocabulary through pictures, facial expressions and
body language. Have learners listen and repeat for pronunciation and syllable
stress as a whole class.

OPTIONAL Facilitate as many or as few vocabulary practice activities as
necessary for your learners and levels:

FLASHCARDS ¢ Feelings (CLB 1+) — Activity Options:

e Cut both vertically and horizontally to have learners match words to pictures
in small groups

e Just cut horizontally and fold so that pictures and words are on opposite
sides of the cards to have learners test themselves by looking at the picture,
guessing the word, and then turning the card to the word to check their
answer individually or in small groups

* You can have learners cut their own cards in whatever way they'd like to
practise fine motor skills (literacy learners) and foster learning autonomy (all
levels)

' - - —
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IV. DETAILS

MATCH o Feelings (CLB 1+)
WORDSEARCH ¢ Feelings (CLB 1+)
TRACE ¢ Feelings (CLB 1+)

WRITE e Feelings (CLB 1+)

LISTEN e Feelings (CLB 1+):

e Say whatever 3 feelings words you want learners to listen to and identify. You
can say the feeling words multiple times and do the activity multiple times
with different words for extra listening practice.

[o{e]:15) SPEAK & WRITE « How do you feet? (LB 1+) () &)

Teach and model structure: | feel + adjective. Have learners practise both speaking
in partners or small groups (to facilitate future discussion) and writing individually
or in partners (to facilitate private reflection).

(@] :ap[e],'/:\N LISTEN « How do you feel? (CLB 1+) ®

Say 3 “| feel” sentences of your choice for learners to listen to and identify. You
can say the sentences more than once and do the activity multiple times with
different sentences for extra listening practice.
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IV. DETAILS

(o{0] {8 CHECKIN ¢ Are you okay? How do you feel?

This same sheet appears at important points throughout the lesson to check
learner comfort with the material for trauma-informed teaching.

You can circulate as learners privately point at, say, circle, and/or write their
answers.

How do you feel? or write

tired confused lonely

What can | do if a learner is not okay?

If a learner says they are not okay, gauge whether their situation requires a short,
temporary break (e.g. washroom, water, fresh air, walk), after which they can
return to the class, or a permanent break in a separate room with alternative
independent learning activities (e.g. vocabulary/grammar review sheet or cards
from a previous class, letter writing practice sheets, a video or online activity on
another topic that the learner can do independently on their phone). This is
where a volunteer or classroom assistant can be especially useful in providing
support for a split-up class.
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IV. DETAILS

(o] ap[e]\'V:\M EXTENSION FOR CLB 3+

Expand their feelings vocabulary with the additional feelings words provided.
Teach and model structure: He/She feels + adjective.

FLASHCARDS ¢ Feelings (CLB 3+)

e Same activity options as CLB 1+ activity above.
MATCH e Feelings (CLB 3+)

WORDSEARCH e Feelings (CLB 3+)

TRACE e Feelings (CLB 3+)

WRITE ¢ Feelings (CLB 3+)

SPEAK & WRITE ¢ Feelings (CLB 3+)
LISTEN ¢ How do you feel? (CLB 3+)

e Same activity options as CLB 1+ activity above, just replace ‘I feel” with “He
feels” and “She feels.”

M

bored excuted surp rused
‘e{0]:]13 WRITE « I feel ____ when... (CLB 1+) @

Important to help learners understand and apply feelings on a deeper and more
personalized level by connecting them to common real-world experiences. Do as
a speaking and writing activity in partners or small groups, making it clear that
each learner’s answers might be different.

(0] ap[e)]\'V:\M EXTENSION FOR CLB 3+

Have learners do WRITE | | feel ___ when... (CLB 3+) individually or in partners for
more of a challenge and to teach the conjunction “when.”

, 5 = ¥ ‘l_..,
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IV. DETAILS

'S STORY

Purpose:

e introduce learners to the concept of GBV through pictures and storytelling

e practise listening and reading for main ideas, specific details, and key
vocabulary (e.g. feeling words)

e provide a concrete example of GBV to enable learners to think about and
discuss the issue, as well as their feelings and opinions on it, in a safe and
hypothetical way

e provide an open-ended problem scenario for learners to freely brainstorm

solution

({0 :{= REFLECT ¢ How did you feel when you came to Canada?

Important to do as an individual writing or partner/group discussion activity to
connect the story to the learners’ personal experiences. This is where a volunteer
or classroom assistant can be especially useful in providing monitoring and
facilitation.

How did you feel

when you came to
Canada?

(0):aple] ')\ EXTENSION FOR CLB 3+

Ask learners why they felt this way and review “because” structure.

*
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IV. DETAILS

'S STORY
(e{®)]:18 PREDICT ¢« How does ___ feel?

Important to do as an individual writing or partner/group discussion activity to
enable learners to predict the content of the story and practise using feelings
vocabulary. This is where a volunteer or classroom assistant can be especially

useful in providing monitoring and facilitation.

How does she feel?

(0] aple]'V:\M EXTENSION FOR CLB 3+

Ask learners why they felt this way and get them to answer with “because”
structure.
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IV. DETAILS

'S STORY

Play Video

's Story

1. gele]l:{W Play the Look + Listen part of the video where learners hear the story
and see the pictures without the words. Repeat as many times as necessary.

(oe]:13| READ & LISTEN « Mila's Story: Yes or No? (T)

Have learners do the worksheet individually or discuss in partners/groups. You
can ask these questions verbally with thumbs up/down for literacy and CLB 1
learners.

2. Play the LISTEN & READ part of the video where learners hear the
story and see the pictures and words. Repeat as many times as necessary. If
needed (especially for literacy and CLB 1 learners), repeat the yes/no
questions verbally or with the worksheet.

3. Play the READ OUT LOUD part of the video where learners see the
pictures and words but don't hear the story. Have learners read out loud all
together. If necessary (especially for literacy and CLB 1 learners), repeat the
yes/no questions verbally or with the worksheet.
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IV. DETAILS

YOUR IDEAS & HOW TO GET HELP

Purpose:

e Introduce learners to community resources for GBV

e Discuss feelings and opinions about the GBV scenario in a safe and
hypothetical way

e Brainstorm options in an open and judgment-free environment

e Skill-build toward writing assessment

'ol0): 1 SPEAK& WRITEe ______ 's Story - Your Ideas (CLB 1+) () @)

Have learners discuss and complete the worksheet in partners or small groups.
This is where a volunteer or classroom assistant can be especially useful in
providing monitoring and facilitation.

Write on the board: “What can ____ do?” Elicit ideas from learners.

Show Slides: What can do?

Show learners each slide with just the picture and not the text first. Ask what it is
to elicit the answer. Then show the slide with the text. Explain the concept in
more detail. Have learners listen and repeat to practise pronunciation. Then go to
the next slide until the end.

At the end, there is an example of the slides filled in with information applicable to
a specific province (BC), city and school location (Surrey), and settlement
organization (MOSAIC). For instance, the closest hospital and police station to the
school, counselling and legal advice programs provided by the settlement
organization, the provincial trauma phoneline, and the provincial link to
sheltersafe.ca.

If you are able, customize these slides with information specific to your province,
city, school location, and settlement organization using the online resources
provided in the Teacher Guide. If you are unable to fill in this information yourself
due to a lack of knowledge of local services, it would be a good opportunity to
invite a settlement worker, counsellor, or police officer as a guest speaker to
explain the options in your region.
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IV. DETAILS

'S STORY

'o{0): 1 READ & LISTEN+ ______ 's Story (CLB 14) (T)

Have learners read and discuss in groups:

e As an uncut page. OR

e As cards cut horizontally to sequence events. OR

e As cards cut both horizontally and vertically for both sequence and matching
the pictures to the words (meaning).

If necessary (especially for literacy and CLB 1 learners), repeat the yes/no
questions verbally or with the worksheet.

(o{0]:{ READe ______ ‘s Story: W/H Questions (CLB 3+)

The W/H questions are only for CLB 3+. Have learners do the worksheet
individually or in partners/groups.

Do as many or as few reinforcement activities as your
OPTIONAL y y

learners/levels need:

PARTNERCLOZE . _____ ‘s Story (CLB 1+)

e Put learners in partners. Give one partner the A version of the cloze and the
other partner the B version of the cloze. Have learners read the story out loud
to each other, not showing each other their sheet. They help each other fill in
the blanks by saying and spelling their missing words for each other. Circulate
to monitor for communication breakdowns.

RETELLe _____ ‘s Story (CLB 3+)

e Put learners in partners. Have learners retell the story to each other in their
own words using the pictures for reference. Circulate to monitor language:
Are they able to retell the story in complete sentences and in their own words
without looking at the story text? Are they using some new vocabulary, e.g.
for feelings? Afterwards, as a whole class, review and correct common issues

or gaps as needed.

' 4 f g —
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IV. DETAILS

YOUR IDEAS & HOW TO GET HELP

(o{e]:{} WORDS e+ What can do? (CLB 1+)

Give learners the WORDS sheet for reference.

Facilitate as many or as few vocabulary practice activities
OPTIONAL y ypP

as necessary for your learners and levels:

FLASHCARDS e Whatcan______ _ do? (CLB 1+) Activity Options:

e Cut both vertically and horizontally to have learners match words to pictures
in small groups

e Just cut horizontally and fold so that pictures and words are on opposite
sides of the cards to have learners test themselves by looking at the picture,
guessing the word, and then turning the card to the word to check their
answer individually or in small groups

e You can have learners cut their own cards in whatever way they'd like to

practise fine motor skills (literacy learners) and foster learning autonomy (all

levels)
MATCH ¢ Whatcan______do? (CLB 1+)
TRACE ¢ Whatcan______ _ do? (CLB 1+)
WRITE ¢ Whatcan______ do? (CLB 1+)
LISTEN e Whatcan_____ _ do? (CLB 1+)
SPEAK & WRITE2+ ______ 's Story — Your Ideas (CLB 1+) () @)

Teach grammar: Mila + can + base verb to facilitate discussion of options in
complete sentences.

Have learners discuss and complete the worksheet in partners or small groups.

This is where a volunteer or classroom assistant can be especially useful in
providing monitoring and facilitation.
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IV. DETAILS

YOUR IDEAS & HOW TO GET HELP
(o{0]:{3 SPEAKe ___ ‘s Story — Your Ideas (CLB 3+)

Extra activity for CLB 3+. Teach word stress (content vs. function words). Model
sentences and have learners listen and repeat to practise pronunciation, word
stress, and intonation.

Have learners practise pronunciation and discuss and complete the worksheet in
partners or small groups. This is where a volunteer or classroom assistant can be
especially useful in providing monitoring and facilitation.

(0] ap[e],'V:\M Show Optional Slides: Different kinds of violence:

If you want to end the lesson with a closing idea, show and explain these optional
slides.
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IV. DETAILS

PBLA SKILL-USING AND ASSESSMENT ACTIVITIES

Purpose:

» Assess learners’ understanding of the concepts and language learned.

e Give learners further opportunities to independently apply their learning in
real-world tasks.

e Enable learners to reflect on their learning and their teacher’s feedback.

e Provide artifacts for PBLA portfolios.

e Provide additional information about community resources (how to get help) in
a public service announcement (CLB 3/4 listening) and checklist on what take
when leaving an abusive situation (CLB 1/2 and CLB 3/4 reading).

e For Workplace Bullying and Harassment: Marco’s Story only, provide additional
information about what to do in a workplace bullying and harassment situation
in a public service announcement (listening) and poster (reading)

You can do as many or as few skill-using and assessment activities as desired.
Listening and reading artifacts are marked as “skill-using” as the lesson did not
focus on skill-building listening and reading skills and strategies. Speaking and
writing artifacts are marked as “assessment” as the lesson focused on skill-building
the necessary vocabulary, grammar, and functions to successfully complete the
tasks.

CLB 1/2 Listening Skill-Using ¢ | can understand advice (1.3, 2.3)

Do as a whole class. Give each learner an assessment worksheet. Give instructions
using CCQs and go through assessment questions. Read the script 2-3 times.
Collect for marking.

*For Workplace Bullying and Harassment: Marco’s Story, the task is a PSA video

about workplace sexual harassment (Source: AWES) instead of a teacher-read
script.
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IV. DETAILS

PBLA SKILL-USING AND ASSESSMENT ACTIVITIES

CLB 3/4 Listening Skill-Using ¢ | can understand a public service
announcement (3.3, 4.3)

Do as a whole class. Give each learner an assessment worksheet. Give instructions
using CCQs and go through assessment questions. Play the video 2-3 times.
Collect for marking.

*For Workplace Bullying and Harassment: Marco’s Story, the task is a PSA video
on workplace sexual harassment (Source: AWES). For all other lessons, the task is a
PSA video on services and support for domestic violence (Source: Neighbours,
Friends and Families).

CLB 1/2 Speaking Assessment e | can talk about my feelings. (1.4, 2.4)

Take each learner aside to do individually, one at a time, while the rest of the class
is working on another activity. Give instructions using CCQs. Ask the learner the
questions and make notes on the assessment sheet as they speak.

CLB 3/4 Speaking Assessment ¢ | can talk about my feelings. (3.4, 4.4)

Take each learner aside to do individually, one at a time, while the rest of the class
is working on another activity. Give instructions using CCQs. Ask the learner the
questions (for the last 2 questions, use scenarios from the “l feel ___ when...”
activities) and make notes on the assessment sheet as they speak.

CLB 1/2 Reading Skill-Using ¢ | can read a poster. (1.4, 2.4)

Do as a whole class. Give each learner an assessment worksheet. Give instructions
using CCQs and go through assessment questions. Give learners 20-30 minutes to
complete. Collect for marking.

*For Workplace Bullying and Harassment: Marco'’s Story, the task is an adapted
poster on workplace sexual harassment (Source: AWES). For all other lessons, the
task is a simplified poster on what to take when leaving an abusive situation
(Source: Neighbours, Friends and Families).
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IV. DETAILS

PBLA SKILL-USING AND ASSESSMENT ACTIVITIES

CLB 3/4 Reading Skill-Using ¢ | can read a poster. (3.3, 4.3)

Do as a whole class. Give each learner an assessment worksheet. Give instructions
using CCQs and go through assessment questions. Give learners 20-30 minutes to
complete. Collect for marking.

*For Workplace Bullying and Harassment: Marco's Story, the task is an authentic
poster on how to help an abused coworker (Source: Neighbours, Friends and
Families). For all other lessons, the task is an authentic poster on what to take
when leaving an abusive situation (Source: Neighbours, Friends and Families).

CLB 1/2 Writing Assessment ¢ | can copy a list (1.2, 2.2)

Do as a whole class. Give each learner an assessment worksheet. Give instructions
using CCQs. Give learners 20-30 minutes to complete. Collect for marking.

CLB 3/4 Writing Assessment ¢ | can write a text to a friend (3.1, 4.1)

Do as a whole class. Give each learner an assessment worksheet. Give instructions
using CCQs. Give learners 20-30 minutes to complete. Collect for marking.
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V. APPENDIX

FIRST-LANGUAGE EXPLANATIONS

English

This is an example of abuse. Even though these stories aren’t real, this kind of
abuse happens every day to people from every culture and every country. If
this is happening to you or someone you know, please tell your teacher. They
can help you find help. You are not alone.

Arabic

isllg Seluwlll (oo £oill 13m of ¥] 1aainh> Cam) poadll 0k of oy .ciislly selwdl Lle Jlio lim
Fazg Cud Luwliadl peadl e jginll (b pSacluy Ol oay .liadso gl clalss 20

Bengali

aft afFTw (T3 o) 97 936 Tvraa| I3 9% STFS Fous 77, 2 4FEF SO NI (WeT
T eFfote Afefta? JG | I AT Tool1 AN 1 AT AfHfo© FIET S ]G, ©r2 T
ST ATAF PP S | O AT Fefe:§ NRIFTH I3 A @ | arafey a3
FAFEor® a7 J|

Dari

mﬁa.ll.i:l.n.u' ﬁy&ydlqwjﬁ[juduldﬁ| 45;‘!."4"}...'! wlbdwmlﬁ‘}hudtl.ﬂ&uhﬁ[
S lidine Lok € s b Lo (sl 0l ST 35800 BLE1 ,38S 58 5 59308 ya 31 aspe 5l
e L Lot o€ S S Rl o Ladd 4 alilgiee LT oo sSs o6 alae 4 Lkt . tibe
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V. APPENDIX

FIRST-LANGUAGE EXPLANATIONS

Simplified Chinese

XZ2—TEFNGF. REXEHEHFFAZEXN, EXMERBRMBREARBFEX
EHERHAS L, MEXEREFRMBAFIARHAS L, BERRIRRIZ N, 4707 LLE
BRI FF A B, IRFTIME,

Traditional Chinese

ER—EERFNGF. BEELHFLTIRERN, BERERBRMBBLEERBTFRX
EHBEROAS £, NFEEFEAMBRZHNAS L, BEASIREIZER . MATUE
BNIREEI BRI, RIEFIME,

Farsi/Persian

ol oolaiwlgw jl digas S (ol

sl =8l by Jlo ol H3I Li>

A8l Lo 3lal WyguinS o by Kidyd aon jl (500,81 Slp joy 2@ e oolaiiwlgu Omi

S Cusus 093 alwo b Lab amase E) dpwlivdie Loub aS S b Leds sl E94090 ol )|
S oy 1y 253 KaS 9 Culas b aiiS KaS Lo a3 wilgive Lol

St g Lo
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V. APPENDIX

FIRST-LANGUAGE EXPLANATIONS

French

Si vous ou quelqu’un de votre entourage est victime de maltraitance physique,
émotionnelles ou méme sexuelle s'il vous plait parlez-vous en & votre professeur,
il pourra vous aider a trouver du soutien.

Ce genre de maltraitance se produit quotidiennement et touche des personnes
de toutes cultures et de tous les pays.

N'oubliez pas que vous n'étes pas seul.

OlX2 S A LICH Ol OIOF)IS& Alat= OtLIXIE Ol 8t =72 stliil= 2=
0

Hindi
Ig GeUaER 1 Ueh 3GTEXUT ¢ | 7ol €1 & hgTieial el o1 1, oHfehel S8 TG T GeddeN &7

feeT &< TEepfal 3R g &2r o Il & AT BT & | 31T 3179k A1 AT 319 fehdly Sileted arel

% T UHT 81 T@T §, 7Y T 3791 Ere § 1A Y| I ITIHT HEE [Gollot 3 F7GE T Fhel o
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Pashto

Wiwd | G s 9l Jg9 1o 80 € giiin ) geaS IJHQﬁ.aJ&LEbﬁMH.}ﬁaﬂU 3l
o Lo S JuiSy o seulion b seulivg 1 €S Saniany 050 SIS alsua 58 5l 53S0 0 5054
@S sise (gheaye 38y uuls o (WIS (593 2unulilys € $Sgsat Jun (6 S5 il «Sady
by G (655 guuls 5 Sy Gy

Polish

To jest przyklad znecania sie i przemocy. Mimo ze te historie nie sa prawdziwe,
ten rodzaj przemocy zdarza sie codziennie ludziom w kazdej kulturze i w kazdym
kraju. Jezeli przydarza sie to tobie lub komus kogo znasz, powiedz o tym
swojemu nauczycielowi. Oni pomoga ci znalezc pomoc. Nie jestes sama. Nie

jestes sam.

Punjabi

fog afeeaa & 9 GTuds J1 F= fog Iaeit WS adt I6, for 39 T Tafeead 99
HSward W3 I3 B © 8 &8 I9 Id I J| Add g 393 &% A 33 fI7 A=ag
&% J fgar I, 37 fagur I3 W Withwus &% FUId 9| 69 Hee &3t g 373 Hee
a9 Ad< I&| 3 oS &t J
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Russian

JTO NPUMEp XECTOKOro obpatleHns. XoTs 3T UCTOPUU He ABMAIOTCH pearnbHbIMN,
nogobHoe ecTokoe obpalleHne NPoONCXoauT Kaxabii AeHb C NpeacTaBUTensiMm
KaXXOoW KynbTypbl 1 K&XXKAoW cTpaHbl. Ecnv aTo nponcxogut ¢ Bamu nnm ¢ kem-to 13
Bawumnx 3HakoMblx, obpaTuTech k cBoeMy npenogasatento. Bam nomoryt Hantu
Heobxoanmyto noaaepXxKy. Bbl HE OOUHOKN.

Spanish

Este es un ejemplo de abuso. Aunque estas historias son ficticias, este tipo de
abuso pasa dia a dia a personas sin importar cultura ni pais de origen. Si esto te
ocurre a ti o a alguien que conozcas, acércate a tu instructor. Ellos pueden
ayudarte a encontrar ayuda. No estds solo(a).

Swahili

lkiwa wewe ao umoja wa mazingira yako amekuwa mwathiriwa wa unyanyasaiji
ki saikolojiya, wa kimwili, ki hisiya ao hata kingono. Tafazali jisikiye uhuru na
uongeye na mwalimu wako anaweza kukusaidiya kwa kupata suluhisho.

Unyanyasaji wa ahina izo hutokeya kila siku na ugusa watu tofauti katika
tamaduni zote nakwa inchi zote.

Usisahawu kama hawuko peke yako.
Tagalog

Ito ay isang halimbawa ng pang aabuso. Bagama't ang mga istoryang naka
saad ay hindi totoo, ang ganitong uri ng pang-aabuso ay nangyayari
araw-araw sa mga tao mula sa iba’'t ibang kultura at bansa. Kung ito ay
nangyayari sa iyo o sa isang taong kilala mo, maaaring lumapit sa iyong guro.
Matutulungan ka nilang makahanap ng tulong. Hindi ka nag-iisa.
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Tigrinya
AH. 8 °19% AT ARH A% T AHI® HY D21 chk ARNRT PA AH A7 HAUAT AN, 92771 °19%
TAI® LE ANT Al et QUA.7 Al e 271C7 A1 ap9IATR "HCA +9L7 AL

OhH. AH. 1G9 780 @8 TAT4.AM N £ITI°/L4.mC A7 TAet I°N aog°UCh I°HLN DL
FPAHA & (P AL AH. ha ATH 79°Ch0 hehIdh had: 0271 ARh7rhy

Ukrainian

Lle npuknag HacunbcTBa. Xo4a Ui icTopii He € peanbHUMU, Take HaCUITbCTBO
TpannseTbcsl KOXKHOro AHSA 3 npeacTaBHMKaMU KOXKHOI KySbTYPU | KOXKHOI KpaiHWU. AKLLO
ue TpannseTbca 3 Bamun abo kMmoch i3 Bawmnx 3Hanommnx, 3BepHiTbLCA 4O CBOro
BMKNagaya. Bam gonomoxyTb 3HaUT1 HEOBXiaHY NiATPMMKY. B HEe caMOTHI.

Urdu
-t JBe Sl (oS phalay
0SS S Sl 5 59l SIS g eaala) (o psd al g O3 e Rlia GLOLS 2 S
S Al S I g sula oS S i b ASLe S 0l S g (08 99 39) A Al S
Sy S 008 oS Ol e S S Das 0 g il as alil ula Sol g g )

~oR U Sl -y
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